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IMPORTANT NOTICE 
Copyright © Franklin Covey Co. All rights reserved. 
FranklinCovey owns or controls all proprietary rights and copyrights to the publication provided herein. The Leader in Me and many other terms, slogans, and 
logos are registered trademarks of FranklinCovey. No part of this publication may be resold (in part or whole), file-shared, copied, reproduced, modified, stored in 
a retrieval system, transmitted, or made public (e.g., Slideshare, Facebook) in any form, without the express written permission of FranklinCovey. FranklinCovey 
may pursue criminal and civil claims for any unauthorized use, misappropriation, or the distribution of any content contained herein. This publication is provided 
to you for use with the licensed FranklinCovey program or for your individual use only. You are prohibited from using this publication with other training offerings 
or profiting from it in any way. 

ABOUT FRANKLINCOVEY EDUCATION 
For nearly three decades, FranklinCovey Education, a division of FranklinCovey, has been one of the world’s most prominent and trusted providers of educational 
leadership programs and transformational processes. Our mission is to enable greatness in students, teachers, and schools everywhere. The FranklinCovey 
Education team is primarily composed of outstanding former teachers and administrators from various educational levels and entities. Franklin Covey Co. (NYSE: 
FC) is a global, public company specializing in performance improvement. We help organizations and individuals achieve results that require a change in human 
behavior. Our expertise is in seven areas: leadership, execution, productivity, trust, sales performance, customer loyalty, and education. 

Intellectual Property Agreement
All content in this The Leader in Me Community Coaching is proprietary. Making photocopies or 
reproductions of any kind is in direct violation of this copyright. The Leader in Me and many other 
terms, slogans, and logos found in this book are copyrights, trademarks, logos, or service marks of 
FranklinCovey. Any unauthorized use of this copyrighted material without written permission from 
FranklinCovey is prohibited. This Lighthouse Rubric is not intended for resale.

These terms are registered trademarks of FranklinCovey:
Habit 1: Be Proactive®

Habit 2: Begin With the End in Mind®

Habit 3: Put First Things First®

Habit 4: Think Win-Win®

Habit 5: Seek First to Understand, Then to Be Understood®

Habit 6: Synergize®

Habit 7: Sharpen the Saw®

The 8th Habit®: Find Your Voice and inspire Others to Find Theirs
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Paradigm 
of Leadership

NOT THIS BUT THIS

Leadership is 
for the few.

Everyone 
can be a 
leader.

Paradigm 
of Potential

NOT THIS BUT THIS

A few people 
are gifted.

Everyone 
has genius.

Paradigm 
of Change

NOT THIS BUT THIS

To improve 
schools, the 

system needs 
to change 

first.

Change 
starts with 

me.

Paradigm 
of Education

NOT THIS BUT THIS

Focus solely 
on academic 
achievement.

Develop 
the whole 
person.

Paradigm 
of Motivation

NOT THIS BUT THIS

Educators 
control and 

direct student 
learning.

Educators 
empower 

students to 
lead their 

own learning.

SEE
Core
Paradigms

DO
Highly 
Effective
Practices

Teach Leadership Principles

Professional Learning
• Ongoing Staff Learning
• New-Staff Learning
• Principal Learning and Modeling

Student Learning
• Direct Lessons 
• Integrated Approaches
• Modeling 

Family Learning
• Family Communication
• 7 Habits Training for Families
• Student Teaching at Home

Create a Leadership Culture

Leadership Environment
• Physical Environment (See)
• Common Language (Hear)
• Emotional Environment (Feel)

Shared Leadership
• Student Leadership Roles 
• Student Voice
• Active Lighthouse Teams

Leadership Events
• Schoolwide Events
• Classroom Events
• Family & Community Events

Align Academic Systems

Schoolwide Goal Achievement
• School Goals
• Team Goals
• Staff Goals

Student-Led Achievement
• Student Goals
• Leadership Notebooks
• Student-Led Conferences

Empowering Instruction
• Teacher Planning and Reflection
• Collaborative Protocols
• Student-Led Learning

Leadership
GET
Measurable
Results

Leadership Culture Academics

Framework

© FranklinCovey Education. Version 3.0.3
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Core Paradigms
The Core Paradigms provide the “why” behind The Leader in Me process. Paradigms are powerful because our success (in anything) 
largely depends on our mindset. Our paradigms (SEE) impact our behaviors (DO), which in turn impact the results we achieve (GET). “if 
you want to make minor, incremental changes and improvements, work on your practices, behaviors, or attitude. But if you want to make 
significant, quantum improvement, work on your paradigms.” —Stephen R. Covey
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Paradigm of Leadership

not this

Leadership is for the few.
but this

Everyone can be a leader.

Paradigm of Potential

not this

A few people are gifted.
but this

Everyone has genius.

Paradigm of Change

not this

To improve schools, the system needs to change first.
but this

Change starts with me.

Paradigm of Motivation

not this

Educators control and direct student learning.
but this

Educators empower students to lead their own learning.

Paradigm of Education

not this

Focus solely on academic achievement.
but this

Develop the whole person.
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Teach Leadership Principles

Professional Learning

• Ongoing Staff Learning
• New-Staff Learning
• Principal Learning and Modeling

Student Learning

• Direct Lessons
• Integrated Approaches
• Modeling

Family Learning

• Family Communication
• 7 Habits Training for Families
• Student Teaching at Home
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Teach Leadership Principles

1. Professional Learning
Returning staff members develop as leaders through ongoing staff learning around the 7 Habits® and highly effective 
practices while new staff members engage in training and mentoring. The principal and school administration develop as  
leaders while championing leadership for the school.

2. Student Learning
The 7 Habits and leadership principles are effectively taught to all students through direct lessons, integrated 
approaches, and staff modeling. Students are able to think critically about and apply leadership principles.

3. Family Learning
Families and the school partner in learning about the 7 Habits and leadership principles through effective communication 
and mutual respect. The school provides resources and trainings, and encourages students to Teach to Learn with their 
families.
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1.1 Ongoing Staff Learnings

No Evidence Basic Developing Mature Sustaining

There is no 
evidence that staff 
members have 
ongoing learning 
opportunities in 
the 7 Habits and 
The Leader in Me 
principles and 
practices.

Ongoing staff 
learning in the 7 
Habits and The 
Leader in Me 
principles and 
practices is limited 
without systems in 
place to sustain staff 
learning over time.

Ongoing staff 
learning in the 
7 Habits and 
The Leader in 
Me principles 
and practices is 
occurring, with 
initial systematic 
approaches to 
sustain staff learning 
over time.

Ongoing staff 
learning in the 
7 Habits and 
The Leader in 
Me principles 
and practices 
is occurring as 
an intentional 
priority, with limited 
systems supporting 
frequency and depth 
of ongoing learning 
activities.

Ongoing staff 
learning in the 
7 Habits and 
The Leader in 
Me principles 
and practices is 
occurring as an 
intentional priority, 
with refined 
systems supporting 
frequency and depth 
of ongoing learning 
activities.

Professional Learning

Leadership
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1.2 New-Staff Learning

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that new staff are 
trained or mentored 
in the 7 Habits 
and The Leader in 
Me principles and 
practices.

New staff members 
receive a few 
hours of training 
in the 7 Habits 
and The Leader in 
Me principles and 
practices within their 
first year. Mentors 
are not utilized for 
new staff.

New staff members 
receive the 
equivalent of one 
day of training in 
the 7 Habits and 
The Leader in Me 
principles and 
practices within their 
first year. Mentors 
are identified for 
each new staff
member.

New staff members 
routinely receive  
the equivalent 
of two or more 
days of training in 
the 7 Habits and 
The Leader in Me 
principles and 
practices within their 
first year. Mentors 
meet with new staff 
members regularly 
to support growth.

A system exists to 
ensure that new 
staff members’ 
professional-
learning plans 
include the 
equivalent of two 
or more days of 
training in the 7 
Habits and The 
Leader in Me 
principles and 
practices within their 
first year. Mentors 
meet with new staff 
members regularly 
to support growth.

Professional Learning
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1.3 Principal Learning and Modeling

No Evidence Basic Developing Mature Sustaining

There is no 
evidence that the 
principal and school 
administration are 
actively involved 
with the school’s 
leadership model.

The principal 
and school 
administration 
believe in the 
school’s leadership 
model. They 
develop as leaders 
by modeling 
personal growth in 
the 7 Habits and 
leadership.

The principal 
and school 
administration 
are involved 
in the school’s 
leadership model. 
They develop as 
leaders by modeling 
personal growth in 
the 7 Habits and
leadership, and 
through setting 
specific goals and 
sharing with the 
staff.

The principal 
and school 
administration
are advocates of the 
school’s leadership 
model and attend 
all Leader in Me 
trainings. They 
develop as leaders 
by modeling 
personal growth in 
the 7 Habits and 
leadership, through 
setting specific 
goals and sharing 
with the staff, and 
by building the 
leadership capacity 
of the staff.

A system is in place 
to ensure that the 
principal and school 
administration are 
champions of the 
school’s leadership 
model and 
incorporate 7 Habits 
leadership principles 
into professional-
learning plans. 
They develop 
as leaders by 
making substantive 
contributions to 
The Leader in Me 
Community and/
or mentoring other 
Leader in Me 
principals.

Professional Learning

Leadership
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2.1 Direct Lessons

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that students are  
directly taught  
the 7 Habits or 
other leadership 
principles.

Teachers directly 
teach the 7 Habits 
and leadership 
principles using 
Leader in Me 
curriculum or 
teacher-developed 
equivalent lessons 
that result in a basic 
understanding.

Teachers directly 
teach the 7 Habits 
and leadership 
principles using 
Leader in Me 
curriculum or 
teacher-developed 
equivalent lessons 
that result in basic 
understanding and 
application.

Teachers follow 
a grade-level or 
team yearlong plan 
that specifically 
outlines when all 
students will be 
directly taught 
the 7 Habits and 
leadership principles 
through Leader in 
Me curriculum or 
teacher-developed 
equivalent lessons. 
Lessons result 
in higher-order 
thinking, encourage 
internalization, 
and foster a desire 
for real-world 
application.

A system is in 
place to ensure that 
teachers follow a 
yearlong schoolwide 
curriculum plan that 
is integrated into the 
master calendar and 
specifically outlines 
how and when 
all students will 
be directly taught 
the 7 Habits and 
leadership principles 
using Leader in 
Me curriculum or 
teacher-developed 
equivalent lessons. 
The school shares 
direct lesson 
excellence with 
other Leader in Me 
Schools.

Student Learning
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2.2 Integrated Approaches

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that teachers are 
integrating the 7 
Habits or leadership 
principles into their 
lessons.

Many teachers 
and staff integrate 
the 7 Habits and 
leadership principles 
into lessons and/or 
roles with a focus 
on identification, 
memorization, and 
recitation.

Most teachers 
and staff integrate 
the 7 Habits and 
leadership principles 
into lessons and/
or roles. Student 
learning is focused 
on connections 
with prior learning 
and real-world 
application.

All or almost all 
teachers and 
staff members 
effectively integrate 
the 7 Habits and 
leadership principles 
into lessons and/
or roles. Student 
learning reflects 
higher-order thinking 
and internalization, 
with a focus on 
transfer to real-
world application.

All or almost all 
teachers and 
staff members 
effectively integrate 
the 7 Habits and 
leadership principles 
into lessons and/
or roles with depth 
and creativity. The 
school has a system 
by which teachers 
can regularly 
share integrated 
approaches and 
collaborate to 
continuously 
improve lessons.

Student Learning

Leadership
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2.3 Modeling

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that teachers model 
the 7 Habits or 
leadership principles  
for students or other 
staff.

Many teachers and 
staff consistently 
model the 7 Habits 
and leadership 
principles for 
students, staff, 
and community by 
using the common 
language of the 7 
Habits.

Most teachers 
consistently model 
the 7 Habits and 
leadership principles 
for students, staff, 
and community by 
using the common 
language, living 
the 7 Habits, and 
developing School 
and Class Mission 
Statements.

All or almost 
all teachers 
consistently model 
the 7 Habits and 
leadership principles 
for students, staff, 
and community by 
using the common 
language, living the 
7 Habits, developing 
School and Class 
Mission Statements,  
and communicating 
leadership potential 
through interactions 
with students, staff, 
and families.

All or almost all 
teachers and staff 
consistently model 
the 7 Habits and 
leadership principles 
for students, 
staff, families, and 
community by 
living the 7 Habits, 
developing School 
and Class Mission 
Statements, and 
communicating 
leadership potential 
through verbal, 
nonverbal, and 
written interactions 
with students, 
staff, and families. 
A system of staff 
Accountability 
Partners sustains 
modeling the 
7 Habits and 
leadership principles.

Student Learning
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3.1 Family Communication

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that the school 
communicates 
with families 
about leadership 
initiatives.

Print, electronic, 
and/or verbal 
communication 
about leadership 
initiatives occurs 
infrequently, focused 
primarily on the 
announcement of 
events.

Print, electronic, 
and/or verbal 
communication 
occurs irregularly, 
focused on the 
the impact of 
leadership, culture, 
and academics 
on the growth of 
students and the  
school. 

Print, electronic, 
and/or verbal 
communication 
occurs regularly, 
and is effectively 
focused on 
the impact of 
leadership, culture, 
and academics 
on the growth of 
students and the 
school. Staff and 
students collaborate 
on the development 
of structures and 
strategies for 
communication.

Print, electronic, 
and/or verbal 
communication 
is systemic and 
systematic, and it 
utilizes far-reaching 
strategies. There is a 
system in place for  
family engagement, 
collaboration, 
and continuous 
improvement 
of family 
communication. 
Families are 
routinely invited 
to participate on 
committees, teams, 
and advisory 
boards.

Family Learning

Leadership



 Rubric Version 3.0  |  © Franklin Covey Co.12

3.2 7 Habits Training for Families

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that the 7 Habits 
leadership principles 
are taught to 
families.

The 7 Habits and 
leadership principles 
have been taught 
to parents through 
conversation and 
informal means.

The 7 Habits 
and leadership 
principles are 
taught to families 
through a specific 
school event such 
as training based 
on The 7 Habits 
of Successful 
Families®.

A schoolwide 
plan has been 
established 
identifying 
when and how 
the 7 Habits 
and leadership 
principles will 
be taught to 
families through 
events such as 
training based 
on The 7 Habits 
of Successful 
Families.

There is a system 
in place that 
ensures the school 
calendar includes 
regularly scheduled 
opportunities for 
families to engage 
with the 7 Habits 
and leadership 
principles, learn 
how to integrate 
leadership principles 
at home, and 
participate in 
training based on 
The 7 Habits of 
Successful Families. 
The school has at 
least one school-
community member 
who is trained to 
facilitate a formal 7 
Habits of Successful 
Families training.

Family Learning
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3.3 Student Teaching at Home

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that students are 
encouraged to teach 
the 7 Habits at 
home.

Students are 
encouraged to share 
the 7 Habits and 
leadership principles 
with families but 
receive little or no 
direction on how to 
communicate their 
growing leadership.

Students are 
given occasional 
opportunities 
to utilize Teach 
to Learn ideas 
around the 7 Habits 
and leadership-
principles lessons 
with families, but 
these are not 
formalized or 
systemic.

Students are given 
regular leadership- 
curriculum 
assignments or 
equivalent teacher-
designed Teach 
to Learn lessons 
around the 7 Habits 
and leadership 
principles to share 
with families. 

All students are 
expected to share 
their leadership 
development with 
their family through 
directly teaching 
the 7 Habits and 
leadership principles 
or authentically 
implementing their 
unique leadership 
growth in a positive 
way at home. A 
systematic process 
for reflection or 
capturing stories of 
positive leadership 
at home is 
established.

Family Learning

Leadership
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Create a Leadership Culture

Leadership Environment

• Physical Environment (See)
• Common Language (Hear)
• Emotional Environment (Feel)

Shared Leadership

• Student Leadership Roles
• Student Voice
• Active Lighthouse Teams

Leadership Events

• Schoolwide Events
• Classroom Events
• Family & Community Events

© Franklin Covey Co.  |  Rubric Version 3.0
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Create a Leadership Culture

4. Leadership Environment
Students and staff members are able to see leadership in the physical environment, hear leadership through the com-
mon language of the 7 Habits, and feel leadership through a culture of caring, relationships, and affirmation.

5. Shared Leadership
Leadership is shared with students through a variety of leadership roles, and student voice leads to innovations in the 
school. Lighthouse Teams are active and provide leadership for the school.

6. Leadership Events
Schoolwide, classroom, and Family & Community Leadership Events provide authentic environments to celebrate lead-
ership, build culture, and allow students to practice leadership skills.
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Culture

4.1 Physical Environment (See)

Leadership Environment

No Evidence Basic Developing Mature Sustaining

There is no 
evidence of visual 
representation of 
the 7 Habits and 
leadership principles 
throughout the 
school.

Staff creates 
a physical 
environment that 
reflects the 7 Habits 
and leadership 
principles through 
projects and student 
work in some areas 
of the school.

Staff and students 
collaborate to 
design and create 
an intentional 
physical 
environment that 
reflects the 7 Habits 
and leadership in 
many classrooms.

Staff, students, and 
families collaborate 
to design and 
create an 
intentional physical 
environment that 
reflects the 7 Habits 
and leadership 
principles in almost 
all classrooms and 
public areas. 

The Lighthouse 
Team implements a 
system to establish 
a high standard 
for the physical 
environment of 
classrooms and all 
areas of the school.  
The plan includes  
participation of 
students, staff, 
and families in 
temporary and 
permanent elements  
that ubiquitously 
showcase the 
7 Habits and 
leadership 
principles. 

© Franklin Covey Co.  |  Rubric Version 3.0
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4.2 Common Language (Hear)

Leadership Environment

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that staff and 
students use the 
language of the 7 
Habits or leadership 
principles.

Some staff 
model the use 
of the language 
of the 7 Habits 
and leadership 
principles.

Students and 
staff occasionally 
use the language 
of the 7 Habits 
and leadership 
principles positively 
in interactions, 
classroom 
discussions, 
and family 
communication.

Students and 
staff regularly 
and naturally use 
the language 
of the 7 Habits 
and leadership 
principles positively 
in interactions, 
classroom 
discussions, 
and family 
communication.

Students and 
staff comfortably 
and naturally use 
the language of 
the 7 Habits and 
leadership principles 
in a variety of 
authentic situations 
and environments.  
Staff engage in an 
ongoing system of 
staff development to 
sustain and expand 
the use of common 
language.
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4.3 Emotional Environment (Feel)

Leadership Environment

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that students and 
staff feel welcome, 
valued, loved, and 
trusted at school.

Staff, student, and 
family relationships 
are sometimes 
reinforced through 
individualized 
Emotional Bank 
Account deposits. 
Some students and 
staff feel welcome, 
valued, loved, and 
trusted at school. 

Staff, student, and 
family relationships 
are occasionally 
reinforced through  
individualized 
Emotional Bank 
Account deposits. 
Many students and 
staff feel welcome, 
valued, loved, and 
trusted at school. 

Staff, student, and 
family relationships 
are frequently 
reinforced through 
individualized 
Emotional Bank 
Account deposits. 
Almost all students 
and staff feel 
welcome, valued, 
loved, and trusted at 
school. 

A system is in place 
to ensure staff, 
student, and family 
relationships are 
reinforced through 
individualized 
Emotional Bank 
Account deposits. 
All students and 
staff feel welcome, 
valued, loved, and 
trusted at school.

Culture
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5.1 Student Leadership Roles

Shared Leadership

No Evidence Basic Developing Mature Sustaining

There is no evidence 
of opportunities for 
student leadership 
roles.

Students are 
assigned a 
leadership role 
from a list of 
possibilities with 
minimal integration 
of student ideas. 
Students are able 
to explain their role 
and describe why 
the role exists.

Students apply for 
leadership roles that 
sometimes involve 
the integration 
of student ideas. 
Students can 
articulate what 
it means to be 
successful, reflect 
on learning, and 
identify multiple 
resources for 
assistance.

Students apply 
for classroom 
leadership roles 
and interview for 
publicly displayed, 
schoolwide 
leadership roles 
based on school 
needs and student 
ideas. Students 
overcome 
challenges, evaluate 
skills, mentor others, 
and transfer skills 
learned in leadership 
roles to areas inside 
and outside school. 

An innovative, 
schoolwide 
leadership-role 
system is in place to 
foster a wide variety 
of schoolwide 
and classroom 
leadership 
opportunities. The 
system involves 
applications and 
interviews for 
roles, reflection 
on execution, 
and celebration 
of unique 
contributions. 
Students are able to 
transfer and apply 
their leadership 
skills to impact their 
own lives.
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5.2 Student Voice

Shared Leadership

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that student voice is 
valued or utilized.

The school 
occasionally 
seeks out and 
utilizes student 
voice, but student 
ideas have not 
led to innovations 
or changes in 
the continuous 
improvement of the 
school. 

The school 
frequently seeks out 
and utilizes student 
voice, leading to 
some innovations 
or changes in 
the continuous 
improvement of the 
school.

The school routinely 
seeks out and 
utilizes student 
voice, leading to 
many innovations 
or changes in 
the continuous 
improvement of the 
school. 

The school has 
developed systems 
to authentically 
involve students 
in the continuous 
improvement of 
all aspects of the 
school through 
opportunities to 
lead, innovate, and 
collaborate with 
staff. 

Culture
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5.3 Active Lighthouse Teams

Shared Leadership

No Evidence Basic Developing Mature Sustaining

There is no evidence 
of active Student 
or Staff Lighthouse 
Teams.

A Staff Lighthouse 
Team is in place and 
meets occasionally.

Staff and Student  
Lighthouse Teams 
exist and meet 
regularly to facilitate 
leadership, culture, 
and academic goals.

Student and Staff 
Lighthouse Teams 
meet regularly and 
utilize action teams 
to assess progress 
on goals and 
timelines. Synergy is 
emerging between 
the Lighthouse 
Teams, and shared 
leadership among 
stakeholders is 
apparent.

Student and Staff 
Lighthouse Teams
meet regularly and 
have a system in
place to establish, 
monitor, and
update an annual 
implementation
plan to accomplish 
schoolwide goals
through action 
teams. A Family 
& Community 
Lighthouse Team 
has also been 
established. Synergy 
exists between the 
Lighthouse Teams, 
and shared
leadership among all 
stakeholders is
apparent.
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6.1 Schoolwide Events

Leadership Events

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that existing 
schoolwide events 
have opportunities 
for students to 
develop, practice, 
and demonstrate 
leadership skills.

Schoolwide events 
are primarily 
planned and 
implemented 
by staff. Events 
integrate leadership 
principles.

Schoolwide events 
are planned by 
staff involving 
student voice in 
implementation, 
providing 
opportunities 
for students to 
develop, practice, 
and demonstrate 
leadership skills.

Schoolwide events 
involve student 
voice in support 
of planning and 
implementation, 
providing 
opportunities 
for students to 
develop, practice, 
and demonstrate 
leadership skills.

School traditions 
and annual events 
involve significant 
student voice 
in creatively 
infusing leadership 
principles. 
Schoolwide events 
are continuously 
improved through 
a system of 
planning, execution, 
and reflection by 
students, staff, and 
families. 

Culture
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6.2 Classroom Events

Leadership Events

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that traditional 
classroom events 
are transformed to 
develop leadership 
skills.

Many teachers 
transform classroom 
events into 
opportunities to 
develop leadership 
skills.

Most teachers 
facilitate the 
transformation 
of traditional 
classroom events 
into opportunities to 
develop leadership 
skills and celebrate 
goal achievement.

All or almost all 
teachers collaborate 
with students to 
transform traditional 
classroom events 
into opportunities to 
develop leadership  
skills and celebrate 
goal achievement.

All or almost all 
teachers collaborate 
with students to 
transform traditional 
classroom events 
into opportunities to 
develop leadership  
skills and celebrate 
goal achievement. 
A schoolwide 
system exists for 
teachers to share 
best practices 
and innovations to 
classroom events.
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6.3 Family & Community Events

Leadership Events

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that Family & 
Community 
Leadership Events 
exist.

Family & Community 
Leadership Events 
are primarily 
designed and led by 
staff.

Family & Community 
Leadership Events 
are a result of 
staff and student 
collaboration, 
and provide 
opportunities 
for students to 
practice and share 
leadership skills with 
authentic audiences.

Family & Community 
Leadership Events 
are primarily 
student-driven, and 
provide an authentic 
audience inside 
and/or outside the 
school for students 
to practice and 
share leadership 
skills to impact the 
community.

Family & Community 
Leadership Events 
are student-
driven with broad 
participation 
from family and 
community members 
to provide an 
authentic audience 
for students to 
practice and share 
leadership skills. 
innovative and 
mutually beneficial 
school-community 
relationships 
exist and are 
systematically 
sustained over time.

Culture
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• Teacher Planning and Reflection
• Collaborative Protocols
• Student-Led Learning
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Align Academic Systems

7. Schoolwide Goal Achievement
The school utilizes the 4DX® process to identify and track progress on scoreboards toward aligned Wildly important 
Goals (WiGs) for the school, team/classroom, and staff. 

8. Student-Led Achievement
Students lead their own learning with the skills to assess their needs, set appropriate goals, and carry out action 
plans. Students are empowered through the use of Leadership Notebooks® and Student-Led Conferences to reflect on 
progress toward goals.

9. Empowering Instruction
Teachers use instructional methods that empower students to lead their own learning. Teacher planning and reflection, 
collaborative protocols, and student-led learning combine to create environments for highly engaged learning.
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7.1 School Goals

Schoolwide Goal Achievement

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that school 
WiGs have been 
established.

Schoolwide WiGs 
are identified and 
written in a “From 
X to Y by When” 
format.

Schoolwide WiGs 
are identified and 
written in a “From 
X to Y by When” 
format. Schoolwide 
WiGs are tracked on 
compelling public 
scoreboards, and 
progress toward 
their attainment is 
celebrated.

Schoolwide 
academic WiGs 
are collaboratively 
identified and 
written in a “From 
X to Y by When” 
format. Schoolwide 
WiGs are tracked on 
compelling public 
scoreboards, and 
progress toward 
their attainment 
is celebrated. 
A cadence of 
accountability 
ensures regular 
conversations 
around progress 
toward schoolwide 
WiGs.

A system, including 
annual review of 
data and calibration 
to drive growth, 
is in place to 
collaboratively 
establish schoolwide 
academic WiGs. 
Schoolwide WiGs 
are tracked on 
compelling public 
scoreboards, and 
progress toward 
their attainment 
is celebrated. 
A cadence of 
accountability 
ensures regular 
conversations around 
progress toward 
schoolwide WiGs. Academ

ics
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7.2 Team Goals

Schoolwide Goal Achievement

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that team or class 
WiGs have been 
established.

Team or class WiGs 
are identified and 
written in a “From 
X to Y by When” 
format.

Team or class WiGs 
are identified and 
written in a “From 
X to Y by When” 
format. Team or 
class WiGs are 
routinely tracked 
on classroom 
scoreboards, and 
progress toward 
their attainment is 
celebrated. 

Team or class WiGs 
are collaboratively 
identified, written 
in a “From X to Y 
by When” format, 
and aligned to 
schoolwide WiGs. 
Team or class WiGs 
and lead measures 
are tracked 
on compelling 
scoreboards. 
A cadence of 
accountability 
ensures regular 
conversations 
around progress 
toward WiGs.

A system, including 
annual review of 
data and calibration 
to drive growth, 
is in place to 
collaboratively 
establish team or 
class WiGs. Team or 
class WiGs and lead 
measures are tracked 
on compelling 
public scoreboards. 
A cadence of 
accountability 
ensures regular 
conversations 
and student 
understanding 
around progress 
toward WiGs. 
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7.3 Staff Goals

Schoolwide Goal Achievement

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that staff WiGs have 
been established.

Many staff identify 
personal and/or 
professional WiGs 
written in a “From 
X to Y by When” 
format.  

Most staff identify  
personal and/
or professional 
WiGs written in a 
“From X to Y by 
When” format. Staff 
have identified 
lead measures for 
WiGs. WiGs and 
lead measures are 
routinely tracked on 
scoreboards.

All or almost all staff 
identify personal 
and/or professional 
WiGs written in a 
“From X to Y by 
When” format. Staff 
have identified 
lead measures 
for WiGs, which  
are tracked on 
scoreboards. Staff 
have Accountability 
Partners.

The 4DX process 
is used by all or 
almost all staff 
to achieve their 
annual professional-
learning goals. Staff 
identify WiGs written 
in a “From X to Y 
by When” format. 
Staff have identified 
lead measures for 
WiGs. WiGs and 
lead measures are 
routinely tracked 
on scoreboards.  
A system of staff 
Accountability 
Partners is in place, 
ensuring that each 
staff member have 
regular conversation 
around progress 
toward WiGs.

Academ
ics
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8.1 Student Goals

Student-Led Achievement

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that students create 
goals.

Student academic 
and personal WiGs 
are identified and 
written in a “From 
X to Y by When” 
format. 

Student academic 
and personal WiGs 
are identified and 
written in a “From 
X to Y by When” 
format. Students 
have identified lead 
measures for WiGs, 
which are tracked 
on scoreboards.

Students develop 
academic and 
personal WiGs 
written in a “From 
X to Y by When” 
format. At least 
one academic 
WiG is aligned 
with classroom 
academic WiGs. 
Specific strategies 
that directly 
impact student 
achievement are 
selected by students 
as lead measures.  
Classroom routines 
to collect, analyze, 
and share data are 
built into the weekly 
schedule. Students 
have peer-to-peer 
Accountability 
Partners. 

A system is in 
place for students 
to routinely reflect 
on the progress 
and attainment of 
goals. Students 
develop academic 
and personal WiGs 
written in a “From 
X to Y by When” 
format. Academic 
WiGs are aligned 
with classroom 
academic WiGs. 
Specific strategies 
that directly impact 
student achievement 
are selected by 
students as lead 
measures. Classroom 
routines to collect, 
analyze, and share 
data are built into 
the weekly schedule. 
Students have peer-
to-peer Accountability 
Partners.
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8.2 Leadership Notebooks

Student-Led Achievement

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that students 
have Leadership 
Notebooks.

Many students 
have a Leadership 
Notebook.

Most students 
have a Leadership 
Notebook including, 
but not limited to, 
sections about 
themselves, WiGs, 
learning, leadership, 
and celebrations. 
Students 
demonstrate the 
ability to monitor 
and reflect on 
progress. Evidence 
exists that students 
use Leadership 
Notebooks as an 
empowerment tool. 

All or almost all 
students have 
Leadership 
Notebooks 
including, but not 
limited to, sections 
about themselves, 
WiGs, learning, 
leadership, and 
celebrations. 
Students take 
primary ownership 
of updating, 
assessing, 
and reflecting 
on progress. 
Leadership 
Notebooks are 
an essential part 
of the reflective 
learning process 
around academic 
and personal 
development 
through regular 
classroom routines.

All or almost all 
students frequently 
use Leadership 
Notebooks through 
a continuously 
improving 
schoolwide 
system. Leadership 
Notebooks are 
aligned to the 
school’s standards 
and highest 
leadership and 
curricular priorities. 
Students take 
primary ownership of 
updating, assessing, 
and reflecting on 
progress. Leadership 
Notebooks are 
an essential part 
of the reflective 
learning process 
around academic 
and personal 
development through 
regular classroom 
routines.

Academ
ics
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8.3 Student-Led Conferences

Student-Led Achievement

No Evidence Basic Developing Mature Sustaining

There is no evidence 
that Student-Led 
Conferences take 
place.

Student-Led 
Conferences 
are held where 
teachers guide 
students through a 
conversation about 
their learning with 
their families or 
adult mentors.

Schoolwide, 
regularly scheduled 
Student-Led 
Conferences are 
held where students 
lead a goal-oriented 
conversation about 
their learning with 
their families or 
adult mentors.

Schoolwide, 
regularly scheduled 
formal and informal 
Student-Led 
Conferences are 
in place. Students 
use Leadership 
Notebooks to plan 
for and lead a goal-
oriented, reflective 
conversation 
about progress 
toward leadership, 
academic, and 
personal goals with 
their families, adult 
mentors, or peers.

Schoolwide, 
regularly scheduled 
formal and informal 
Student-Led 
Conferences are 
an established part 
of the schoolwide 
culture. Students 
use Leadership 
Notebooks to plan 
for and lead a goal-
oriented, reflective 
conversation 
about progress 
toward leadership, 
academic, and 
personal goals 
with their families, 
adult mentors, or 
peers. Continuous 
improvement 
of Student-Led 
Conferences takes 
place through 
stakeholder input.
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9.1 Teacher Planning and Reflection

Empowering Instruction

No Evidence Basic Developing Mature Sustaining

There is no 
evidence that 
teachers engage 
in collaborative 
planning and 
reflection.

Many teachers 
collaboratively plan 
and reflect based 
on the effectiveness 
of their lessons 
and instructional 
techniques to 
impact student 
learning. 
Collaborative 
planning is based 
on teacher initiative 
and takes place 
sporadically.

Most teachers 
collaboratively plan 
and reflect based 
on the effectiveness 
of their lessons 
and instructional 
techniques to 
impact student 
learning. Time 
for collaborative 
planning and 
reflection is centrally 
planned for many 
teachers but without 
clear expectations 
or accountability.

All or almost 
all teachers 
collaboratively plan 
and reflect based 
on the effectiveness 
of their lessons 
and instructional 
techniques to 
impact student 
learning. Time 
for collaborative 
planning and 
reflection is centrally 
planned for most 
teachers, with 
some expectations 
and accountability. 
There is evidence 
that reflective 
collaboration leads 
to innovation and 
improved classroom 
learning.

All or almost 
all teachers 
collaboratively plan 
and reflect based 
on the effectiveness 
of their lessons 
and instructional 
techniques to impact 
student learning. 
Time for collaborative 
planning and 
reflection is centrally 
planned for all 
teachers with a 
system in place to 
ensure clear purpose, 
expectations, 
accountability, 
and alignment 
to school goals. 
There is evidence 
that reflective 
collaboration leads 
to innovation and 
improved classroom 
learning.

Academ
ics

*Draft content and subject to change. Schools will not be assessed on the “Empowering instruction” criteria prior to the 2017–18 school year.
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9.2 Collaborative Protocols

Empowering Instruction

No Evidence Basic Developing Mature Sustaining

There is no 
evidence of 
classrooms utilizing 
collaborative 
protocols (e.g., 
leadership and 
quality tools) to 
empower student 
learning.

Many classrooms 
regularly utilize 
collaborative 
protocols (e.g., 
leadership and 
quality tools) that 
encourage students 
to actively synergize 
strengths, abilities, 
and expertise 
to enhance 
engagement and 
collaborative work.

Most classrooms 
regularly utilize 
collaborative 
protocols (e.g., 
leadership and 
quality tools) that 
encourage students 
to actively synergize 
strengths, abilities, 
and expertise 
to enhance 
engagement and 
collaborative work.

All or almost all 
classrooms regularly 
utilize collaborative 
protocols (e.g., 
leadership and 
quality tools) to 
honor student voice 
and encourage 
students to  
actively synergize 
strengths, abilities, 
and expertise 
to enhance 
engagement and 
collaborative work. 

There are systems 
in place to support 
all or almost 
all classrooms 
regularly utilizing 
collaborative 
protocols (e.g., 
leadership and 
quality tools). The 
school sustains 
support for 
teachers’ efforts to 
honor student voice  
and encourage 
students to 
actively synergize 
strengths, abilities, 
and expertise 
to enhance 
engagement and  
collaborative work.

*Draft content and subject to change. Schools will not be assessed on the “Empowering instruction” criteria prior to the 2017–18 school year.
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9.3 Student-Led Learning

Empowering Instruction

No Evidence Basic Developing Mature Sustaining

There is no evidence 
of Teach to Learn 
practices, only 
teacher-directed 
lessons.

Many students are 
empowered to find 
their academic voice 
through Teach to 
Learn, peer-to-peer 
teaching, cross-
age-group mentor 
relationships, 
and student-
led classroom 
experiences. Some 
classroom activities 
involve a focus on 
inquiry, student-
directed projects, 
and choice.

Most students are 
empowered to find 
their academic voice 
through Teach to 
Learn, peer-to-peer 
teaching, cross-
age-group mentor 
relationships, 
and student-
led classroom 
experiences. Many 
classroom activities 
involve a focus on 
inquiry, student-
directed projects, 
and choice.

All or almost 
all students are 
empowered to find 
their academic voice 
through Teach to 
Learn, peer-to-peer 
teaching, cross-
age-group mentor 
relationships, 
and student-
led classroom 
experiences. Almost 
all classroom 
activities involve a 
focus on inquiry, 
student-directed 
projects, and 
choice.

All or almost 
all students 
are routinely 
empowered to find 
their academic 
voice. The school 
systematically 
ensures 
opportunities for 
students to teach 
other students 
through peer-to-
peer teaching, 
cross-age-group 
mentor relationships, 
and student-
led classroom 
experiences. 
Classroom activities 
regularly involve a 
focus on inquiry, 
student-directed 
projects, and choice.

Academ
ics

*Draft content and subject to change. Schools will not be assessed on the “Empowering instruction” criteria prior to the 2017–18 school year.
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Measurable Results
The school shows measurable outcomes that demonstrate significant gains in results using appropriate measures and indicators of 
student leadership skills, school culture, and academic performance.

No Evidence Basic Developing Mature Sustaining

Leadership 
Results

The school does not 
measure or track 
progress regarding 
student leadership 
skills.

The school has 
experienced some 
growth in leadership 
indicators.

The school has 
experienced 
moderate growth in 
leadership indicators.

The school has 
experienced
strong growth in 
leadership indicators.

The school has 
experienced strong 
growth in leadership 
indicators or is 
sustaining extremely 
high performance in 
leadership indicators. 

Culture  
Results

The school does not 
measure or track 
progress in school 
culture.

The school has 
experienced some
growth in culture 
indicators.

The school has 
experienced
moderate growth in 
culture indicators.

The school has 
experienced
strong growth in 
culture indicators.

The school has 
experienced
strong growth in 
culture indicators 
or is sustaining 
extremely high 
performance in 
culture indicators.

Academic  
Results

The school has 
experienced no 
academic growth as 
indicated by state
or local student 
assessments and/or 
academic WiGs.

The school has 
experienced some
academic growth as 
indicated by state
or local student 
assessments and/or 
academic WiGs.

The school has 
experienced 
moderate
academic growth as 
indicated by state
or local student 
assessments and/or 
academic WiGs.

The school has 
experienced strong
academic growth as 
indicated by state
or local student 
assessments and/or 
academic WiGs.

The school has 
experienced
strong academic 
growth or is 
sustaining extremely 
high academic 
performance as 
indicated by state 
or local student 
assessments and 
academic WiGs.
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